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ABSTRACT

This paper investigates the effectiveness of various strategies for improving
the written speech competence of future Englishas a Foreign Language (EFL)
teachers. The study employed a mixed-methods design, incorporating both
quantitative and qualitative data, to examine the impact of targeted interventions on
the written speech competence of pre-service EFL teachers. The findings suggest that
a combination of collaborative learning, explicit instruction, and reflection tasks can
significantly enhance the quality of written speech competence in this population. The
paper concludes with recommendations for further research and implications for
teacher education programs.
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AHHOTALUSA

B osmou cmamve uccnedyemca asgpghexkmusHocmv paziuunvix cmpameuil
VIVYULEHUSL NUCbMEHHOU peyu Oyoywux yuumenel aHIUUCKO20 s3blKA KAk
unocmpannoeo (EFL). B uccredosanuu ucnonv3osanuco cmewianuvle mMemoobl,
eKllovYarnuue KaxK KoJjudecnieeHHnvle, makKk U KadecnieeHHbvle OaHHble, ons U3ydeHusl
GJIUAHUA YeleBblX emeuamelbCme HA NUCOMEHHYIO pedeByro KOMNEeneHmHoCmb
yuumenel aHeaulickoeo s3vlka 00 Hawaia pabomsl. llonyuenunvle OaHHble
ceudemeﬂbcmeyiom 0o mom, 4mo codvemaHue COBMeCnmHOoco 05y'{€Hu}l, ABHO20
06yquuﬂ u 3a0ay Ha PAaA3SMbBLUUIEHUA MOIHCEM 3HAYUMENTBbHO NOBbICUNb KAYeCmeo
NUCBMEHHOU peyu y Smou 2pynnel Hacelenus. Jlokymenm 3aeepuiaemcsi
PEeKOMEeHOayUAMU NO OAIbHEUUUM UCCIe008AHUIM U NOCAEOCMBUAM Ol NPOSPAMM
neoazo2uiecko2o 0opa308anusl.

Kniueevie cnoea: nucomenunas peuv, yuumens EFL, neoacoeuuecroe
05pa30661H1/l€, coemecniHoe O6yll€Hue, IKCnauyuniHoe 05yquue, peqbﬂekcuﬂ.

INTRODUCTION

Written speech competence is an essential skill for effective communication in
various contexts, including teaching English as a Foreign Language (EFL). The
ability to articulate thoughts and ideas clearly and accurately in writing is crucial for
EFL teachers, as it impacts lesson planning, assessment, and communication with
students, colleagues, and administrators. Despite its importance, research has
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indicated that many pre-service EFL teachers struggle with written speech
competence (Wette, 2020). This paper aims to investigate strategies for improving the
written speech competence of future EFL teachers, with a focus on collaborative
learning, explicit instruction, and reflection tasks.

LITERATURE REVIEW

Research on written speech competence in EFL teachers has highlighted several
key factors that contribute to the development of this skill. Developing writing
competence of students is very important in the EFL classroom (Toshmatov, 2022).
Collaborative learning has been identified as a valuable strategy for enhancing
written speech competence, as it facilitates peer editing, feedback, and scaffolding
(Storch, 2011). Explicit instruction, which includes teaching writing strategies,
grammar, and genre conventions, has also been found to improve written speech
competence (Ferris, 2011). Finally, reflection tasks, such as self-assessment and
journaling, have been shown to promote metacognition and self-regulation, leading to
Improvements in written speech competence (Teng, 2019).

METHODOLOGY

This study employed a mixed-methods design, utilizing both quantitative and
qualitative data to investigate the impact of targeted interventions on the written
speech competence of pre-service EFL teachers. The participants included 60 pre-
service EFL teachers enrolled in a teacher education program at our university. They
were randomly assigned to one of three intervention groups: collaborative learning,
explicit instruction, or reflection tasks. Each intervention group participated in a 12-
week program designed to improve written speech competence.

Data were collected through pre- and post-intervention writing samples,
questionnaires, and semi-structured interviews. The writing samples were analyzed
using a rubric that assessed grammar, vocabulary, organization, and overall quality.
The questionnaires and interviews provided insights into the participants' perceptions
of the interventions and their impact on written speech competence.

RESEARCH AND DISCUSSIONS

The findings of the study suggest that all three interventions had a positive
impact on the written speech competence of pre-service EFL teachers.
The collaborative learning group showed significant improvements in grammar and
vocabulary, while the explicit instruction group demonstrated gains in organization
and overall quality. The reflection tasks group exhibited the most substantial
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improvements across all four categories, suggesting that metacognition and self-
regulation play a crucial role in the development of written speech competence.

Qualitative data from the questionnaires and interviews revealed that
participants appreciated the targeted feedback and support provided by the
interventions. Additionally, participants in the collaborative learning and reflection
tasks groups reported increased confidence in their written speech competence.

CONCLUSION

This study provides evidence that a combination of collaborative learning,
explicit instruction, and reflection tasks can significantly enhance the written speech
competence of pre-service EFL teachers. The findings have important implications
for teacher education programs, as they underscore the need for targeted interventions
to support the development of this essential skill. Future research should explore the
long-term effects of these interventions on written speech competence and their
impact on EFL teaching practices. Additionally, the investigation of other potential
strategies, such as technology-enhanced learning and individualized instruction, may
further contribute to the improvement of written speech competence in future EFL
teachers.
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